Reflections on Inclusive Teaching Practice

HDS106

HDS106 is a first year unit in the Bachelor of Health Science program. It covers the broad topic of disability and social inclusion, across a wide range of ages and life domains. The unit is core to students in the Disability major pathway, and also is chosen as an elective by many OT, nursing, social work, education, psychology and health science students, as well as occasional students from other faculties such as architecture or engineering. There are many students who choose this unit as third years, to fill up missing credit points. As a result, we have students with a diverse range of language backgrounds, learning motivations, and academic competencies. 
Reflections on HDS106 Assessment Task 2: Educational Inclusion Scenario (Essay, 1500 words).

The case-scenario (Eva, a hypothetical student with hearing loss and myalgic encephalomyelitis) was presented to students in two formats: an audio-narrated powerpoint in Eva’s voice, and an identical written transcript). The question for this task was:

With reference to the literature, identify the main challenges facing Eva as a student with a disability, and describe potential ‘solutions’, such as strategies, resources, and changes needed to make the university environment an inclusive one for her.

In the assessment task document, some additional guidelines for the essay were given as follows:  
In your answer you should: 
· Provide a definition of inclusion, with reference to the literature. When discussing Eva’s inclusion, consider the range of university-based activities that are undertaken as a student, including enrolment and administration processes, orientation, learning and assessment (lectures, tutorials, laboratory and field work, Cloud use and using the library), travel to, from, and around the campus, and Eva's social life at uni.  
· Provide an overview of Eva’s two health conditions (sensori-neural hearing loss, and myalgic encephalomyelitis). 
· Describe Eva’s rights as a student with disability, with reference to relevant legislation and policy.  
· Use the ICF framework as a guide to help you identify potential barriers and facilitators for Eva’s participation at university, relating to:
· her body structures and functions

· her social environment

· her learning environment

· other personal factors.

The ICF can be found at: http://www.who.int/classifications/icf/en/ You can see examples of how to do this in lecture 4 and lecture 5. You do not need to assign specific ICF codes to these factors. 
Describe potential strategies to enhance Eva’s inclusion and participation at Deakin. These could include, but are not limited to: changes to the physical environment; new or different resources; new or different approaches (including teaching and assessment methods); changes to the attitudes and behaviours of people at university; and changes to the wider infrastructure (e.g. outside the university, such as transport). 
Assignment Structure:
· Provide a title for your assignment that clearly reflects the topic. 

· Provide an introduction that ‘sets the scene’ and outlines what you are going to address in the assignment. 

· The body of the assignment should address the essay topic, including the issues you identified and potential solutions, all of which should be supported by the literature. You can use headings and subheadings to help structure your essay. 

· The conclusion should briefly summarise your main findings.

I provided links to the Language and Learning supports available at Deakin, and a link to an example of a generic “well-written paragraph” from the Language and Learning web resources, for the students to base their own work on. In the week following the release of the assignment, I had many students emailing me with the following sorts of issues:

· How do I reference and include the ICF framework in my answers?

· To what depth do I need to cover the ICF, the UD and UDL principles, etc.?

· I don’t know where/how to start my assignment!
· I don’t understand what to do for question 3…

e.g.
“I was just wondering what part of the assignment are we expected to use the UD, because I'm up to the strategies section and am panicking if I have missed something vital in my assignment.”
From these questions I inferred that many students were addressing the dot points separately, like short-answer questions, rather than integrating these in essay format. As a result they were doubling up on a lot of content and exceeding the word limit.  Many of the high-performing students were also anxious that they were not able to do each of the dot points “justice”, having no indication of the depth of information/research required for each of these in their essay. 
In an attempt to address this, I posted the following on the news board and discussion board, on the Cloud site:

“Important Guidelines for Structuring Your Assignment and Applying the ICF”

Many people have been asking me about the structure of this assignment, and how to apply concepts such as the ICF, the UD and UDL, etc. within their answer. 

Please note that this assignment is a continuous essay format - there are NO individual questions. The frameworks listed above can be incorporated anywhere within your answer. 

This is a suggested structure that may help you see how everything can fit together. It is not prescriptive so feel free to structure your own essay whichever way you like. 

After giving a brief background to Eva's health conditions, you could outline the types of inclusion opportunities that University presents. Here you would also define inclusion. You may like to use Simplican's mode (week 3) or another inclusion model to flesh this out. 

Then, for each of the inclusion contexts at uni, use the ICF (weeks 4 & 5) to briefly outline the impacts of Eva's body structures/functions, her environmental factors, and her personal factors. These are things about Eva and her situation (from the video/transcript) that could be barriers/facilitators to her inclusion. For each of the inclusion contexts, you must also suggest some strategies that could support Eva's inclusion. This might involve removing barriers, making modifications, or making use of natural supports. 

When you are thinking about strategies, frameworks can be helpful. For example, if you are talking about academic inclusion, you could use the UDL (week 7) to help generate ideas and structure your answer. If you are discussing Eva's inclusion in Deakin's physical/administrative/leisure environment, consider the Universal Design principles (week 4 and 8). Note that there may be only some of these principles that apply to Eva.

I hope that helps you all to get started with your assignments. Remember, this structure is just a suggestion, so if you have done it a different way and it is working for you, that is also ok. 

Kind regards,

Kate. 

Some students reported that they had found this post helpful, and on marking the assignment I saw that many had used this structural approach. Some of the higher-performing students complained that providing this level of scaffolding “unfairly levelled the playing field”. I am certain, however, that a lot of the students who needed this level of support were not engaging with the discussion board, and would not have read this post. As a result, it fell short of its target student group. 
Next time I run the unit, I am going to try a different strategy. The assignment will be in the form of an “inclusion plan” rather than an essay structure. Students will have a template to fill out, much like a report template in a health workplace. Each section of the report will specify the required content, and will provide an estimated word-count for that section. This will hopefully reduce the number of additional instructions required in the assignment briefing document. I will also provide an example paragraph from this year’s task, like the one below, to demonstrate the requirements for: 
· writing style

· content integration

· referencing requirements, and 
· topic depth. 
The new assignment will be based on a different disability to Eva’s, so while the structure will be comparable, the content will not overlap. 




“The ICF guides educational facilities to address environmental barriers
 that may influence physical inclusion, such as mobility restrictors and poorly designed architecture
. UD principles can be used to enhance Eva’s situation, such as principle one which focuses on equitable use of buildings and processes. Due to Myalgic Encephalomyelitis, it may be exhausting for Eva to catch public transport
, therefore Deakin University could help her organise a carpool buddy (Crawley & Sterne, 2008). This would ensure Eva could access on-campus education, even when feeling lethargic. Principle six, advising for infrastructure to require low physical effort from its users
, is fundamental to Eva’s inclusion. Buildings should be structured so they can be accessed without causing additional fatigue, by making sure surfaces are flat and lifts are installed (Dell, Dell, & Blackwell, 2015). Buildings should be close to minimise travel and rest areas should be implemented into the design to provide students with disability
 a place to rest without being stigmatised (Awais & Ameen, 2015)
.”

Applied Learning – On- and off-campus tutorials.

NB: Both groups were given a worksheet, a corresponding Powerpoint presentation (text only), and a Universal Design “cheat sheet” to work from. 

Week 8 Tutorial Aim 
Applying the principles of universal design to recreation and leisure contexts. 

Week 8 On-campus tutorial activity: Students were split into small groups of 3-5 and assigned a profile for a prospective gym user at Deakin University. Each profile contained a number of access considerations (e.g., a young student with vision impairment who was also pregnant; an older staff member with a heart condition and hearing loss, who was anxious about attending the gym). 
The groups were left to delegate tasks – some students visited the gym downstairs, while some remained in the classroom to explore the gym’s website and paper leaflets for accessibility. They were given a structured worksheet to note their observations. Students then reconvened in their small groups to discuss findings, and evaluate the gym’s accessibility for their case-study. The final task on the worksheet was to identify the facility’s strengths and weaknesses according to the 7 principles of universal design. Props used in the class included A3 print-outs of a UD summary. 
At the end of the class, the groups participated in a whole-class discussion about the findings. 

Week 8 off-campus tutorial activity
Week 8 
This an example of an on-campus tutorial that was not immediately transferrable to an off-campus learning mode. To ensure that students were practicing similar skills, the off-campus tutorial was split into two separate activities. 
Activity 1 required students to watch a short video on the application of universal design principles to a gym setting. From the video, students were asked to identify inclusive design strategies, and link these to principles of Universal Design they had learned about in class. This ensured that students who had no access to a gym could still see the principles in action. 

Activity 2 allowed students to choose a website they use regularly, and to evaluate it according to the digital accessibility guidelines they had also covered in class. As for other weeks, off-campus students were encouraged to post their answers on the dedicated discussion board for feedback. This also allowed the on-campus students to read about any examples of digital accessibility that the off-campus students had researched and shared. In return, one of the on-campus case-study profiles and their gym accessibility requirements were discussed at length in a blackboard collaborate discussion session, and the transcript uploaded to the cloud for the benefit of any student who did not attend a live tutorial. 
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